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Workshop Activity 1:

Collect together a range of objects, this could be tarps, tyres, planks, ropes, etc. Mix them all
together and make it look as if you are halfway through building something with it all.

The aim for the group activity is that the group are told you were in the middle of building
something and could they help you finish it please?

Your role is to facilitate the ideas generation and the collaboration of the group, this should
be allowed to follow the direction the group choose as an open-ended task. The aims and
the behaviour strategies are listed below in the tables, and links to further reading are
provided.

Workshop Activity 2:

Lay out 3 concentric circles on the ground with rope or string. Show people that the circles
represent a comfort zone, stretch zone and a panic zone (make sure the panic zone is in the
middle so that there is a control measure in place for potential flight risk learners or where
learners may be worried).

Ask a series of questions about how learners feel about the various statements; these can
be curriculum, behaviour or SEMH based, whatever your requirements are. Questions such
as ‘who is afraid of...” or ‘how do you feel about...’” or ‘how comfortable are you feeling
about...’. You can also ask learners to contribute their own ideas for questions as well.

Open ended tasks are crucial for SEND learning, they support the development of key
social skills, communication and interaction modelling and support, and the opportunity to
develop low demand engagement without the risk of failure.

Key elements of this are;

Development of Growth Mindset (adaptive and maladaptive learning responses)
Dweck and Leggett 1988

Theory of Loose Parts (“in any environment the degree of inventiveness and creativity,
and the possibility of discovery, are directly proportional to the number and kind of
variables in it”)

Simon Nicholson 1971

Play reduces the number of synaptic pathways needed to support learning
Bijlsma et. al. 2022

If you are interested in learning more about teambuilding and accessing teambuilding
resources and activities for inside and outside use, you can purchase my book here;
Effective Teambuilding and Practical Activity
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https://www.unco.edu/cebs/psychological-sciences/about-us/faculty-staff/pugh-kevin/dweck_leggett88.pdf
https://media.kaboom.org/docs/documents/pdf/ip/Imagination-Playground-Theory-of-Loose-Parts-Simon-Nicholson.pdf
http://www.ncbi.nlm.nih.gov/pmc/articles/pmc9671579/
https://www.amazon.co.uk/Effective-Team-Building-Practical-Activity/dp/B0C52D26BK/ref=sr_1_1?crid=3VR0PZQH1BWGS&dib=eyJ2IjoiMSJ9.mO6AcbwO1ti5fhUS5OldhoFTYNJcFr7-Y742sh_-EmLM6PMRb4gh27DHbyj1Fi-ZfsKLd7GFewKMO0POBHgIpS1_RqcR3LH2srtY5yrZo7YtZ7F9j5HyrwQxHCiiXIpo824y4WNy8wvJJ6QVgruuoJLC3UUu9Xlt81KapUqNxxbMtxi9255EssdRFjMglT9vjIZydE-nhrupFykKl8Su3dDWHMTfwT9r41QA28T-Gos.Fzx96MkEYbXd97CdvXvt8BsHRWHpcjKzAFakR_0YpMc&dib_tag=se&keywords=team+building+and+practical+activity&qid=1709639434&s=books&sprefix=teambuilding+and+practical+activity%2Cstripbooks%2C69&sr=1-1

Potential Behaviour
in learners

Strategy to support

Disagreements

- Set out some supportive rules for this process to take
place such as;

- Each person has a set time to speak then they need to
agree on the next steps (with or without your support)

- Use a ‘talking stick’ or similar that they can only talk when
they are holding it

- Ask them how they want to solve the situation ie vote,
discussion, compromise. You may need to introduce
these themes but this kind of open-ended task is perfect
for this process

- Ifthey are arguing but fairly and it is a creative conflict
consider not getting involved at all, this may be a fantastic
learning opportunity for them as it is

Flight risks in outdoor
space

- Make sure the focus of the task is placed in the centre of
the activity zone, eg set up the activity so the focus is
inwards not outwards to ensure group management is
easier.

- Ensure if support (LSA or TA) is available make sure you
identify learners who represent this risk are clearly
identified and supported
Best Practise for TA support use

- Be aware of the Trauma Responses of your learners that
could lead to flight, this could mean visiting EHCPIlans or
IBSP’s or could be through pastoral and behavioural
history and support

Refusal

- Where learners may present with PDA as an anxiety
response try closed options ‘you could do a or b’ or pose
questions that reduce compliance anxiety such as ‘I
wonder if we could make this work?’

- Where learners struggle to engage due to attention you
can make them responsible for something task related,
inside this could be handing out books or giving out
handouts, in an outside setting maybe they are
responsible for carrying resources or for looking after
particular bits of kit

- Where learners are anxious and have a trauma response
to being left or fear of being abandoned provide a critical
item for them to hold when you move away from them to
the rest of the group, this will support them in knowing you
will return, you can also then ask them to bring the item
over and introduce it later on to support their integration

- Where learners are not feeling able to engage for
confidence, welfare or self-esteem reasons they may well
like to support the session in other ways such as by taking
photographs, or they could look out for particular things
on your behalf such as timings or people needing support
etc

Disengagement

- Where learners feel like they are giving up or not being
able to be involved it is worth having something to support
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

re-engagement, such as an idea they can take back to
help the group, a top tip to make the activity work better,
or a mechanism for bridging the gap such as giving them
3 questions they can ask you to help the group out
Where disengagement is apathetic or stubbornness it is
often the tactic of distraction that works best. Engage
them in a conversation about a topic they are interested
in, ask them lots about it and get them sharing, then ask
them to hold something related to the task for a minute (or
similar idea), they will be engaging without realising and
this may support them to re-engage fully in the activity.

Anger

Anger is a difficult emotion to diffuse, sometimes allowing
and facilitating a way of taking some time is worth
considering, such as;

If you think its appropriate maybe get the learner to run or
walk around the edge of the filed before telling you what
they are angry about

Get them to explain the problem they are trying to solve
not the person they are angry with, this is key as it means
that the problem and the focus of the anger can be
separated

Sometimes the anger is justified and it is just a case of
holding the space with them s that they feel heard

Dealing with 1:1 or
small group conflict
whilst managing the
rest of the class

This is often a distraction from the class or a difficult
situation to deal with when you are in an outdoor space
and scanning constantly to ensure you are aware o the
whole class. There are some technigues to support with
this;

Ask each person involved to speak for 20 seconds in turn
to explain the problem and then you can support with
solutions once everyone is heard

Conflict is creative as long as there is a solution focus,
ask them to find a way (or give them a way) to come up
with a consensus, such as voting on an idea once
everyone has given their options.

Holding the space in
an outdoor setting

Set clear boundaries for the space being used and go
through this physically (with a rope boundary for instance)
or through explanation. A good idea is to get learners to
walk the boundary with you so it is really clear.

Attention seeking

Attention seeking can be hard to deal with and can detract
from working with the rest of the class. | find it is helpful to
reframe attention seeking as ‘connection seeking’. This
helps to give some ideas about what you can do to
support.

Give 1:1 undivided attention but only when they are
asking about or being involved with the activities. If they
start to derail the process planned ignoring can help. This
way they will gain attention when positive engagement is
there
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Low level disruptions

Sliding scales showing how ‘fast and fizzy’ vs how ‘slow
and sluggish’ they feel is a good way of gauging the
potential reasons for the behaviour they present with

5 Point Scale

Giving responsibility is a good way of gaining engagement
Where this is based on questioning try getting them to
place their hand on your arm when they want to ask a
question, then you can place your hand on theirs to let
them know that you are aware of them and will speak to
them next after you have finished talking.

Withdrawal

Withdrawal is difficult to deal with and easy to ignore as it
causes little disruption to the class, however, this is not
positive for those who are withdrawn.

Remember Maslow; go through the basics levels and
check to see if they are ok in these lower tier elements
before you move onto engagement with the task.

Give them low level demand tasks that are linked to the
process the class are engaged in.

Use things to support them such as RAG cards to show
how they are feeling

Thumbs up and down instead of speaking

Ask them to hold things for you related to the task of the
class

Physical Violence and
aggression

When this occurs, it represents a major issue to deal with,
you need to think about 3 things;

safety of the rest of the class, can you move them away
from the conflict?

Safety of those involved, can you separate those fighting
safely. Key to this is to watch carefully who the aggressor
is, if you can target the one being attacked and get them
to move away you have a better chance of splitting them
up.

Safety of staff and yourself. Don’t attempt to step between
those fighting unless trained in PIP, PRICE or similar, call
for help if needed according to your school policy.
General tips: shouting STOP! Can often work if you step
in quick enough but be ready with your next instructions
and make them explicit and non-negotiable such as ‘go to
the heads office’, or ‘stand over here’.

Positive touch can often be used to guide students apart,
a hand on the shoulder and walking them away from the
issue. Don’t grab them, just guide hem, if this doesn’t
work don’t escalate unnecessarily by holding them.
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https://www.5pointscale.com/

SEND Need

Support resources

Persons with Autism

NHS Resources

Resources For Autism Charity
Autism Education Trust
Autism Toolbox

National Autistic Society

SEMH

DfE Mental Health and Behaviour in Schools Report
Think good to feel good
SEMH Sensory strateqgy plans

Trauma Responses

Emotionally Based School Refusal Guide
Beacon House

Physical disabilities
and access

Accessibility Access and Audits
Support for learners with physical disabilities

Sensory impairments

Sensory room design

Sensory equipment and resource shop

TOP Tips for MSl inclusion in classrooms

National organisations links for sensory impairments

Communication and
Interaction

Communication and Interaction resources and links
Integrated treatment services resources

Social Thinking Methodology

Visual Timetable guide

Social Story writing guide

Learning disabilities

Learning disability quide
NSPCC learning resources
Resources and advocacy
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https://www.england.nhs.uk/learning-disabilities/about/useful-autism-resources-and-training/
https://resourcesforautism.org.uk/
https://www.autismeducationtrust.org.uk/resources
https://www.autismtoolbox.co.uk/
https://www.autism.org.uk/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1069687/Mental_health_and_behaviour_in_schools.pdf
https://blogs.sch.gr/fmarvel/files/2014/04/Paul_Stallard_Think_Good_-_Feel_Good_.pdf
https://sensory.semh.co.uk/
https://www.cambslearntogether.co.uk/asset-library/SEND-Assets/OAP-SEMH/Emotionally-Based-School-Refusal-Guidance-2020.pdf
https://beaconhouse.org.uk/?section=welcome-to-beacon-house
https://www.shapearts.org.uk/Pages/News/Category/services
https://www.et-foundation.co.uk/professional-development/special-educational-needs-disabilities/specific-learning-differences-and-wellbeing/physical-disabilities/
https://southpaw.co.uk/pages/design-visits?gad_source=1&gclid=EAIaIQobChMIpL2at4LdhAMVS5NQBh1l1AR5EAAYASAAEgLse_D_BwE
https://sensoryuniversity.com/?gad_source=1&gclid=EAIaIQobChMIpL2at4LdhAMVS5NQBh1l1AR5EAAYAiAAEgLRsfD_BwE
https://www.devon.gov.uk/support-schools-settings/send/areas-of-need/sensory-and-or-physical/multi-sensory-impairment/top-tips-for-msi-inclusion-in-the-classroom/
https://www.devon.gov.uk/adult-social-care/care-and-support/disabilities/sensory-impairments/national-organisations-for-people-with-sensory-disabilities/
https://www.wholeschoolsend.org.uk/page/communication-and-interaction
https://www.integratedtreatmentservices.co.uk/resources/speech-and-language-therapy/
https://www.socialthinking.com/social-thinking-methodology
https://www.oxfordshire.gov.uk/sites/default/files/file/information-childcare-providers/visualtimetable.pdf
https://www.oxfordshire.gov.uk/sites/default/files/file/information-childcare-providers-sentoolkit/socialstories.pdf
https://www.mind.org.uk/information-support/guides-to-support-and-services/learning-disability-support/
https://learning.nspcc.org.uk/research-resources/schools/love-life/
https://www.ldrfa.org/

